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THE IMPORTANCE OF CONSIDERING PSYCHOLOGICAL ASPECTS
IN THE PROCESS OF TRAINING PHILOLOGY STUDENTS

The article is devoted to a comprehensive analysis of the psychological readiness of philology students to master professional
foreign language communication, which is an integral part of their pedagogical and methodological training. The study focuses on
the relationship between motivational, cognitive, emotional-volitional and cultural components that form the ability of students to
successfully interact in a foreign language environment. Key psychological barriers are highlighted, such as anxiety, fear of mistakes,
low self-esteem and insecurity, as well as problems of intercultural communication that arise due to insufficient understanding of
cultural characteristics. When considering psychological readiness in the context of philological education, it should be taken into
account that it includes both a personal component (the desire to improve one's knowledge and ability to reflect) and a professional
component — an orientation towards the application of foreign language skills in teaching or translation activities.

The article examines in detail the pedagogical conditions that contribute to the development of psychological readiness, including
interactive forms of learning, international language projects, the creation of a language environment and the involvement of digital
technologies. The role of psychological support and motivational training in overcoming students’ fears and anxiety is separately analyzed.
The authors also address the problems of integrating theoretical and practical knowledge, offering recommendations for improving the
educational process. The paper also proposes a number of practical recommendations that will contribute to the formation of this readiness,
including the use of interactive methods, an individualized approach and the latest technologies.

The authors draw attention to the problems faced by future philologists and suggest ways to solve them through the adaptation of
teaching methods, the introduction of new technologies and the development of intercultural competence. The practical aspect is presented
in the form of recommendations for educational institutions.

The research materials are based on the results of modern scientific works, empirical research and practical experience. The article
may be useful for teachers of higher education institutions, methodologists, researchers in the field of education and students who seek to
increase the level of professional foreign language competence.

Keywords: motivation, cognitive development, emotional-volitional stability, intercultural competence, interactive methods, digital
technologies.

Bonkosa JIvwomuna Bikmopisna,
KAHOUOAm neodazociuHux HayK, 0oyennm, OOYyeHm Kapeopu iHO3EMHUX MO8,
Jlepoicasnuil nooamxosuil yHisepcumen
Yopua Anvona lzopisna,
cmapuiutl UKIA0ay Kageopu iHO3eMHUX MO8,
lepoicasnuii nooamxosutl yHisepcument

BAJKJINBICTDb YPAXYBAHHA IICUXOJOTTYHUX ACITIEKTIB
Y ONPOLECI HIATOTOBKU CTYAEHTIB-®1JIOJOT'TB

Cmamms npucesiyena KOMNIeKCHOMY aAHAI3Y NCUXON02IYHOT 20MOBHOCMI CIYOeHMIG-PiNoN02i6 00 ONAHYBAHHI NPOGECIiHO20 HULO-
MOBHO20 CRIIKYBAHHS, WO € HEGI0 EMHOK CKIA00B0K IXHbOI Nedazo2iuHoi ma memoouyHoi niocomoeku. Y 00cuiodiceHHi aKyeHmo8ano
V6azy Ha 63AEMO36 3Ky MOMUBAYIUHUX, KOCHIMUGHUX, eMOYIHO-60NbOGUX | KYIbMYPHUX KOMIOHEHMIE, SIKI hopmyloms 30amuicms cmy-
O0eHmi6 YCniuHo 63aEMO0ismu 6 IHUOMOBHOMY cepedosuui. Bucgimieno Kaoyuosi ncuxono2iuni 6ap €epu, maxi sk mpugodCHIiCIb, cmpax
NOMUTIOK, HU3bKA CAMOOYIHKA MA HEeGNEBHEeHICMb, a MAKOIC NPOOIeMU MINCKYIbMYPHOT KOMYHIKAYIL, WO 6UHUKAIOMb Yepe3 HeQOCMamHE
DO3VMIHHSL KYIbmypHUX ocobnueocmeil. Poszensoarouu ncuxonoziuny eomosnicme y konmekcmi (inono2iuHoi oceimu, clio epaxogysamu,
WO BOHA BKNIOUAE AK 0OCOOUCMICHUL KOMNOHEHM (0adCcanHsi 600CKOHANIO8AMU C80i 3HAHHA | 30amHicmb 00 peghnexcii), max i npogeciiinuil
KOMNOHEHM — OPIEHMAyito Ha 3aCMOCYEAHHS IHUOMOBHUX HABUYOK ) BUKIAOAYBLKILU a60 NepeKiadaybKitl OisLIbHOCMI.

Y emammi 0emanvro posensanymo nedazociuni ymosu, sSKi CHpUsioms po36umKy NCUXOI02IUHOI 20MOBHOCT, BKIIOUHO 3 IHIMEPAKMUEHU-
MU popmamu HABUAHHS, MIHCHAPOOHUMU MOGHUMU NPOEKMAMU, CIBOPEHHAM MOBHO20 CEPeO0BUWA MA 3ATYYEHHAM YUPPOBUX MEXHONOI.
OKpemo npoananizoeano poib NCUxoa02iuHOl NIOMPUMKU MA MOMUBAYIUHUX MPEHIHZI8 Y NOOOIAHHI CMPAxie | MPUBOHCHOCMI CIYOeHMIE.
Aemopu makodic 36epmaromuvcsi 00 npooem iHme2payii meopemuyHUX i nPAKMUYHUX 3HAHb, NPONOHYIOYU PEKOMEHOAYil 011 600CKOHANEHHS
HABUANLHO20 npoyecy. Y pobomi makodic 3anpononoeano HUKy NPaKmudHux peKoMeHOayitl, Wo CRpusmumyms opmy6anio yici 2omog-
HOCHII, 6KIIIOYHO 3 UKOPUCIAHHIM IHMEPAKMUBHUX MEMOOUK, IHOUBIOYANI308aHO20 NIOX00Y MA HOBIMHIX MEXHOIO2IH.
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Asmopu 36epmatome ysazy na npobremu, 3 AKUMU CIMUKAIOMbCA MAUOYmui (inonoau, ma nponouyomy wasxu ix eupiwenns yepes
aoanmayiro Memooux HAGUAHHA, 6NPOEAOICEHHS HOGIMHIX MEXHONO02il MAa PO3GUMOK MIJICKYIbMYpPHOI Komnemenmuocmi. IIpaxmuynuii
acnekm @uKaAa0eHutl y (hopmi pexomenoayiii O OC8IMHIX 3aK1A0I6.

Mamepianu docniodicenns: cnuparomocs Ha pe3ynbmamii Cy4achux HAyKoSUX npayb, eMRipUdHUX 00CTiOANCeHb | NPAKMUYHO20 00CEiOy.
Cmamms modice Gymu KOPUCHOI0 0151 BUKIAOAYIE 3aKAA0I8 BUWOT OC8IMIU, Nedac02i6-Memooucmis, O0CIIOHUKIG Y cghepi ocgimu ma cmyoden-
mie, sIKi npazHyme NiOSUWUMU PI6eHb NPOGECIIHOT IHUIOMOBHOI KOMNEMEHMHOCMI.

Knrwouogi cnosa: momusayis, KoeHimusHull po3gumox, emMoyitino-801608a CMAabiIbHICMb, MIHCKYIbMYPHA KOMNEmeHYis, IHmepakmus-
HI Memoou, yughposi mexHonoeii.

In the modern world, a foreign language is not only a means of communication, but also a tool for integration into the international
space. Philologists play a key role in this process, as they ensure the spread of linguistic and cultural literacy among the masses.
According to the Ministry of Education and Science of Ukraine, almost 70% of graduates of philological specialties work in the field
of education (Ministry of Education and Science of Ukraine, 2024). This emphasizes the importance of their training not only as
teachers, but also as experts in intercultural communication.

However, many students face such problems as fear of speaking in front of an audience, insecurity in their own language abilities,
and difficulties in perceiving cultural features. In this context, psychological readiness is a critical factor in successful professional
activity.

In accordance with modern international educational requirements, a graduate of a higher educational institution (according to
the recommendations of the Council of Europe Committee on Education) should have the ability to quickly and fluently express
himself in a foreign language without noticeable difficulties associated with finding means of expression in the process of achieving
their social, academic and professional goals. The psychological readiness of students for foreign language communication, in
particular in professional and pedagogical contexts, is a key factor that determines their success in future activities. The formation
of this readiness is becoming an urgent task, especially in connection with the need to create competitive specialists who are able to
interact effectively in a multilingual environment.

Scientific research in recent years emphasizes the importance of developing students' psychological readiness as a component of
professional competence. The works of Ukrainian and foreign scientists, such as Zalevska G.M., Yarmolovych M. V., Feldman Barrett
L., consider the motivational and emotional-volitional aspects of teaching foreign language communication. These studies emphasize
the importance of motivation, emotional stability, and cultural competence in forming readiness for professional interaction.

However, despite the significant volume of scientific works, the issue of integrating psychological support, new teaching methods,
and intercultural competence into the process of preparing philology students for professional foreign language communication has
not been sufficiently addressed. In addition, not all aspects of psychological barriers, in particular the fear of communication in a
professional context, have received sufficient methodological justification. It is these unresolved aspects that are the main subject of
this article.

The purpose of the article is a comprehensive study of the psychological readiness of philology students to master professional
foreign language communication skills, identify the main barriers that arise in this process, and develop practical recommendations
for overcoming them.

The main objectives of the article:

1. To determine the structure of psychological readiness for foreign language communication, including motivational, cognitive,
emotional-volitional, and cultural components.

2. To analyze the psychological barriers that arise in the learning process and their impact on the professional development of
students.

3. To evaluate modern methods of training philology students in the context of developing their psychological readiness.

4. To propose innovative methods and practical recommendations for improving the educational process focused on the formation
of intercultural and professional competence.

The article aims to supplement existing approaches to the problem by proposing new methodological tools and specific ways
to improve the educational process.

Object of research: the process of forming the psychological readiness of philology students for professional foreign language
communication.

Subject of research: structure, factors and methods of forming the psychological readiness of philology students in the context
of their professional training.

When considering psychological readiness in the context of philological education, it should be taken into account that it includes:

1. Personal component: desire to improve one’s knowledge and ability to reflect.

2. Professional component: orientation towards the application of foreign language skills in teaching or translation activities.

The psychological readiness of philology students to master foreign language communication skills is a multifaceted phenomenon
that determines the success of their future professional activities. The formation of psychological readiness of philology students is
an important task of the higher education system, since this component significantly affects their ability to teach a foreign language,
translate professional texts, conduct scientific activities or work in multilingual teams.

Psychological readiness includes motivational, cognitive, emotional-volitional and intercultural components, which are closely
interrelated [Koval, 2019]. The motivational component determines the students’ desire to master a foreign language and use it in
professional contexts. High motivation helps to overcome learning difficulties, maintains a constant interest in improving language
skills, and helps to overcome fears associated with the language environment. The cognitive component includes the ability to
assimilate new knowledge, use language material in various situations, as well as critical thinking necessary for analyzing and
adapting professional information. The emotional-volitional component helps to overcome anxiety that may arise in students when
communicating with native speakers or performing complex communicative tasks [Babaeva, 2021]. The intercultural component
provides the ability to effectively interact with representatives of other cultures, taking into account the peculiarities of their language
behavior, etiquette, and values.
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One of the main psychological barriers is anxiety, which blocks students' ability to use their knowledge effectively. It may arise
from low self-esteem, fear of evaluation by others, or lack of practical experience.

Considering in more detail the topic of psychological barriers and their impact on the learning process, the following points
should be highlighted:

1. Fear of communicating in a foreign language: many students feel discomfort when talking to native speakers. During a
practical lesson, students may refuse to participate in the discussion, citing a "low level of knowledge".

2. Lack of support: insufficient interaction with teachers can lead to a loss of confidence. In this case, we recommend introducing
mentoring programs between senior and junior students.

3. Imperfection of the educational process: the monotony of tasks and the lack of innovative teaching methods reduce the
effectiveness of learning. The solution to this problem is seen through the use of cross-cultural projects, where students interact in
international teams.

The above problems can be solved with the help of the following recommendations for increasing the level of psychological
readiness:

1. Implementation of innovative teaching methods: use of language exchange platforms, such as Tandem or HelloTalk, where
students can communicate with native speakers (Tandem: Language Exchange App, 2024).

2. Creation of a language environment: organization of events, such as language clubs, seminars, workshops in cooperation with
native speakers.

3. Psychological support of future specialists: conducting trainings to develop confidence, in particular through theatrical
exercises or debates.

To master a foreign language, you need not only to acquire linguistic knowledge, but also to formulate the skills and abilities to
use the language in practice. The ability to use a foreign language in life means communicating in it, both orally and in writing. The
main goal in learning a foreign language is communication. Speaking about the formation of foreign language speech competence,
it should be noted the need to take into account the psychological characteristics of those who learn and the speech process itself,
knowledge of the essence of mental processes that accompany any educational process. Learning to communicate cannot be reduced
exclusively to the formation of skills and abilities of foreign language speech activity, that is, mastering the linguistic code, since it
involves understanding the speech and psychological context inherent in certain situations. Mastering a foreign language is an active
form of the ability to use a foreign language in real communication conditions, while learning a foreign language is the assimilation
of language forms used in a communication situation.

Conclusions and prospects for further development. The psychological readiness of philology students for foreign language
communication is a fundamental component of their professional training, which combines knowledge, skills, and emotional and
volitional qualities necessary for successful communication in a multilingual and intercultural environment. The analysis shows that
the formation of such readiness is an extremely complex process, as it encompasses numerous aspects, including the motivational
potential of students, their ability to assimilate new knowledge, as well as emotional stability in difficult communicative situations
(Babaeva, 2021). The success of future specialists depends on the integration of these components, because they provide not only
technical, but also psychological readiness to solve professional tasks. The motivational component of psychological readiness acts
as a driving force that determines students' desire for self-development, their active participation in the educational process, and
interest in improving foreign language skills (Koval, 2019).

Awareness of the professional need for foreign language proficiency forms a sense of purpose and a sustained interest in the
discipline, which, in turn, affects the overall level of competence. At the same time, it is important to understand that students'
motivation can be reduced due to insufficient immersion in the language environment, lack of practical application of knowledge,
or lack of confidence in their own abilities. Thus, the education system should create conditions that would encourage students
to actively use the language both in educational and extracurricular situations. The cognitive aspect of psychological readiness
encompasses students' ability to analyze, assimilate, and creatively apply foreign language material in professional contexts. This
requires the development of critical thinking, which allows adapting knowledge to real needs, and the ability to effectively solve
communicative tasks in non-standard conditions. It is also important to consider that students' cognitive abilities cannot develop in
isolation from practical activities, so their formation should be closely linked to active learning methods, such as project work, role-
playing games or simulations of professional situations (Rogers, 1980).

The emotional-volitional component is critically important for overcoming psychological barriers, such as anxiety, fear
of mistakes or insecurity in communicating with native speakers. Anxiety can significantly affect a student's ability to use their
knowledge in real time, blocking thinking and causing emotional discomfort. Therefore, the development of emotional stability is
an integral part of psychological readiness. For this, it is necessary to involve special trainings aimed at increasing self-confidence,
teaching students self-regulation techniques, such as relaxation or visualization, as well as creating a safe learning environment that
stimulates communicative activity.

The intercultural component is important, it determines the ability of students to interact with representatives of other cultures on
the basis of mutual respect and understanding. Professional foreign language communication is inextricably linked with intercultural
communication, therefore the formation of this component is an important task for teachers. Successful intercultural interaction
requires students to have a deep understanding of the norms and values of a foreign language culture, knowledge of the features
of non-verbal communication and the ability to adapt to cultural differences. Teaching intercultural communication should include
the integration of authentic materials, analysis of real cases, organization of joint projects with native speakers and participation in
international exchange programs (Koval, 2019).

A comprehensive approach to the formation of psychological readiness should take into account both the individual characteristics
of each student and the general trends in the development of the modern education system. The use of interactive teaching methods,
the creation of a language environment, the active introduction of digital technologies and the provision of psychological support
are the tools that allow achieving a harmonious combination of motivational, cognitive, emotional and intercultural components. It
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is also important to stimulate students' desire for constant self-improvement, which is the key to their successful integration into a
multilingual professional environment.

The results of the study indicate that the formation of psychological readiness is not only a pedagogical, but also a socio-
psychological task that requires the joint efforts of students, teachers and educational institutions. The effective implementation of
this task will allow preparing highly qualified specialists who will be able not only to use a foreign language in professional activities,
but also to actively contribute to the development of intercultural dialogue and the integration of Ukraine into the world space.
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